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analysis of the theoretical issues, to imagine that such
hours are automatically cultural merely because they are
not specialist. The arguments that justify such non-
specialist work are based on the vague feeling that, since
linguistic studies have often been associated with
humanism, with wide interests and a concern for general
problems of individual and social life, they have some
intrinsic quality in them, almost apart from their content,
that makes for 'culture.' In a similar way, mathematics
or science for the classic or historian are often demanded
without regard to the really important questions as to what
kind of knowledge is meant. Nothing could be more
childish than the belief that the ability to solve quadratic
equations, or understand the Leclanche cell, has anything
to do with breadth of culture at the sixth form level.
The question of specialization is confused because the
whole idea of a general education is still very largely
unexplored. We are actually justified in calling an educa-
tion over-specialized for two distinct reasons. It may have
omitted to give some of the information and skills that
we regard as essential for the educated person of a given
age and intelligence, or it may have failed to give scope
for the enjoyment of some of the important spiritual
experiences within the range of the individual. Until we
are much more certain than we are at present what should
constitute the intellectual equipment of the educated
person our charges of over-specialization must necessarily
be vague. Nor must we forget the qualification that we
can provide experiences only within the intellectual and
emotional capacities of the student. Too often critics seem
to. imply that a few modifications in the grammar-school
curriculum will produce a generation of works-chemists